St. Conleth’s NS.

Policy on Assessment in St. Conleth’s NS.
Introductory Statement  
The policy was formulated by the whole school staff on 21/01/08, at a school development planning day and reviewed in January 2015.
Rationale

It is necessary to devise an assessment policy at this time in order to review current practise and to provide explicit guidelines to inform best practice.
Aims 


The perceived achievements by introducing this policy:
· It will benefit pupil learning

· It will monitor learning processes

· It will generate baseline data that can be used to monitor achievement over time

· It will involve parents and pupils in identifying and managing learning strengths or difficulties 

· It will assist teachers’ long and short term planning 

· It will coordinate assessment procedures on a whole school basis.
Content
(a) Objectives of assessment: 
· To inform planning for, and coverage of, all areas of the curriculum.
· To gather and interpret data at class/whole school level and in relation to national norms. 

· To identify the particular learning needs of pupils/groups of pupils including the exceptionally able.
· To contribute to the school’s strategy for prevention of learning difficulties.
· To monitor pupil progress and attainment.
· To enable teachers to modify their programmes in order to ensure that the particular learning needs of individual pupils/groups are being addressed.
· To compile records of individual pupils’ progress and attainment.
· To validly represent individual achievement and progress.
· To allow genuine dialogue between pupils and teachers about progress so that pupils' learning is promoted and teachers' planning is effective.
· To facilitate communication between parents and teachers about pupils’ development, progress and learning needs.
· To facilitate the involvement of pupils in assessment of their own work.
(b) Assessment for learning: 
Types of informal assessments used in the school are:
· Teacher observation

· Teacher-designed tasks and tests

· Work samples, portfolios and projects.

· Homework

Teacher Observation:

The most consistent form of assessment used is teacher observation of pupils during the actual learning process. The teacher observes the varying degrees of success with which pupils acquire and master skills, concepts and elements of knowledge and the teacher constantly adjusts and modifies her methodology and learning contexts as she teaches.

Teacher-designed tasks and tests:

Another method of day-to-day assessment is the monitoring of children’s performance in the various teacher-designed assignments from the curriculum. These tasks will help the teacher in his/her assessments:

Self-correcting a piece of writing will help to show the pupil’s control of spelling, grammar and punctuation.

Summarising a piece of text after discussion.
Written tests to show comprehension skills.

Independent writing in senior classes.

The above tasks will be used to assess children’s progress in all the strands of the curriculum.

Work samples - portfolios and projects:

Samples of the work of individual children can be used for assessment purposes. A portfolio might include the best examples of a child’s work in the following areas:

samples of personal writing

records of individual children’s reading and their reactions to it

 records of oral presentations

a record of poetry read and written

projects that have been completed

· In the junior classes a majority of the assessments will be oral, while in the middle/senior classes, there would be a combination of written and oral tests.

· Portfolios and copies are kept in the infant classroom to record their achievements and progress to date. In the middle and senior classes, a combination of portfolios/folders and subject copies are used.
· Informal assessment is used in all subjects, but more specifically in Art, Drama, Physical Education.
· Pupils are involved in their own assessment through teacher/pupil discussion, parent/pupil discussion (homework), self-correction and analysis.
(c) Standardised tests
Micra – T Reading Tests (1st-6th classes)
The aims of using these tests are:

· To provide teachers with information regarding the reading performances of children in their class compared with those of children nationally.

· To assist teachers in identifying children who are in need of learning support and to quantify the magnitude of their problems. 

· To help inform teachers' judgements concerning the readiness of individual children to proceed to the next standard.

· To establish the reading levels of advanced readers and assist teachers in making decisions regarding appropriate reading materials.

· To enable teachers to chart the extent of progress of children over a period of time. 

· To assist in grouping pupils for English.

Sigma-T Maths Tests (1st-6th classes)
The purpose of these tests is:

1. To enable teachers to compare the performances of their pupils with those of other pupils at the same class level and on a national scale.

2. Pupils who are performing poorly are identified and the extent of their difficulties quantified.

3. Pupils with special learning needs, such as those with exceptional ability, can also be identified.

4. Teachers can plan suitable teaching programmes as a result of knowing the attainment levels of pupils. 

5. To assist in grouping pupils for Maths.

Spelling
Schonell Spelling Test  (4th-6th classes)
Vernon Spelling Test (4th- 6th classes)

Spar Spelling Test (1st-6th classes)

Timetable for Administration of Standardised Tests in Maths and English.
Sigma-T and  Micra-T are administered in the final term.
· Each class teacher is responsible for distribution and co-ordination of testing.
· Tests are purchased centrally.
· The class teacher administers the standardised tests.
· Tests are appropriate for all pupils.
· The results that are recorded are the raw score, standard score, percentile rank, STEN, Reading age.
· All teachers are involved in the analysis of results for an individual class/across a number of classes, at whole school level.
· The information gathered from tests inform teaching and learning in the design and implementation of the teaching of the specific strands of the curriculum.
· Results may be communicated to parents at parent teacher meetings. STEN scores would be the preferred scores communicated to parents at the parent-teacher meetings. A report card is sent to the parents of all pupils. Existing report cards have been updated in line with the NCCA guidelines.

· Time allocation of learning support/resource hours in the school is determined initially from the results of the standardised tests.
· The results of the standardised tests for the 2nd, 4th and 6th classes are sent to the Department of Education. The Board of Management and the parents of children tested are also informed.
Formal assessment results will be kept in each child’s individual educational passport to be passed on to teachers, parents and secondary school as the child progresses through the system. Results will also be shared with the Department of Education
(D) Screening: 
B.I.A.P is a screening test for Junior Infants and assesses the child’s performance in the following areas:
Perceptual Processes
Auditory Discrimination    

Auditory Sequential Memory 

Visual Discrimination

Visual Closure

Visual Association

Motor Development Skills
Fine motor skills

Gross motor skills
Early Learning Style

Language and Communication

Social and Emotional Development

M.IS.T. is a screening test for Senior Infants and assesses the child’s performance in the following areas:

Listening skills


Letter sounds

Written vocabulary


Three phoneme words 
Sentence dictation 


 Reversals

This test enables the teacher to assess reading and handwriting abilities in Senior Infants.

· The MIST tests are administered in the second term of senior infants.
· The class teacher administers and interprets the tests.
· Emphasis is placed on early intervention programmes. Children with specific weaknesses are identified and prioritised for learning support or further assessment.
· Results may be communicated to parents orally.
· Parents are consulted as soon as possible, if diagnostic testing is considered necessary.
(E) Diagnostic Assessment: 
DIAGNOSTIC TESTS

Following screening by a standardised test children with particular needs are identified. A diagnostic test is then administered by the learning support teacher to these children so that their particular strengths and weaknesses can be identified. This will allow the teacher, together with the Learning Support/Resource Teacher to plan an individual programme of work for these children.

Diagnostic Tests_that may be used in our school.

1. Aston Index

2. Neale Analysis

3. Jackson - Get Reading Right 

4. Quest

Aston Index is a test for the screening and diagnosis of language difficulties. It is suitable for children between the ages of 5 and 14 years of age. All or part of the test may be administered, depending on the needs of the particular child. Among its many sub-tests are the Schonell Reading and Spelling tests and a vocabulary scale.

Neale Analysis is a test that assesses reading ability under three headings: 

1. Accuracy

2. Comprehension 
3. Rate

It is suitable for children from 7 years upwards.

Jackson - Get Reading Right is a graded test that measures a child’s phoneme awareness and phonic ability and is suitable for children of all ages in the, primary school who have begun working with phonics.

Quest is a diagnostic test for 6 to 8 year olds and it assesses the following:

Auditory Discrimination    
 
 
Auditory Sequential Memory 

Visual Discrimination        


Visual Sequential Memory
Visio-motor co-ordination   


Sight Vocabulary
Beginnings/endings         
 
 
Letter recognition
Simple blends               

 
Silent e
Reversals

Administration of Diagnostic Tests
· The Learning Support Teacher / Resource Teacher, in co-operation with the Classroom teacher, administer diagnostic tests in order to identify the underlying causes of learning difficulties which are acting as obstacles to learning.
· By eliciting more precise information, it is possible to analyse the relative strengths and weaknesses of the child. Programmes (IEP) are then be devised, based on the needs of the child, in order to give him/her specific help. 
· The class teacher and the learning support teacher are involved in selecting pupils for diagnostic assessment.
· Parents are consulted in advance.
· The test administrator interprets the results and informs the class teacher and parents accordingly.
· Information may be shared between teachers, parents and relevant agencies.
· Pupils will be referred for supplementary teaching on the basis of necessity and amount of time available. 

· If it is necessary to consult a psychologist (NEPS or other) about diagnostic test results, the designated post of responsibility holder communicates as necessary.
·  Procedures for conducting diagnostic assessments are communicated to teachers, parents.
Psychological Assessment: 
· The class teacher liaises with parents if it is felt that a psychological assessment or other assessment is required.
· The assessment plays a very important role in drafting an educational plan for a pupil.
· Psychological reports are stored in a filing cabinet in the Learning Support room and the Principal and LS teacher control access to them.
Recording the results of assessment
· The school’s format for the recording of assessment result is written into a pupils file or report card. 
·  There an agreed terminology used and understood by all teachers. 
· Teachers are made aware of the need to record comments in an objective and instructive manner.
· Appropriate information based on Psychological assessments is forwarded to Secondary Schools or other Primary School.
· This Assessment policy should be read in conjunction with other school policies  on Special needs, Record keeping, Data protection and Communication with parents.
Success Criteria
The success of this policy will be based on;

· A range of informal and formal assessment modes are used to place assessment as an integral part of teaching and learning.

· Procedures run smoothly and efficiently because there is clarity about what is expected and who is responsible for different aspects.

· Transfer of information from class teacher to class teacher happens efficiently at the beginning/end of school year.

· Parents are informed of the progress and achievement levels of their children

Roles and Responsibility
Each teacher and the staff as a group will evaluate the policy on assessment by referring back to our set of stated objectives as stated in this plan.
Implementation Date

These procedures will apply from the beginning of the 2008 school year. These procedures have been reviewed in 2015 and are currently being implemented in the school.
Timetable for Review

The operation of the procedures will be reviewed and, if necessary, amended if Policy changes are announced by the DES or its agencies.
 Ratification & Communication

This school plan for Assessment has been ratified by the Board of Management of St..Conleth’s NS. in 2015.
Signed: ___________________________________________________________________

It will be reviewed on a regular basis.  All teachers on the staff will be responsible for informing the In-School Management Team of any amendments they think should be made.
Reference Section
· Assessment in the Primary School Curriculum – Guidelines for Schools, NCCA, 2007
· Special Educational Needs –  a Continuum of Support, Guidelines for Teachers and Resource Pack for Teachers, NEPS, 2007

· Learning Support Guidelines, DES, 2000
· Circular 0138/2006 Supporting Assessment in Primary Schools

· Circular 02/05 Organisation of Teaching Resources for Pupils who need Additional Support in Mainstream Primary Schools

· Primary School Curriculum – section on assessment for each subject
· Working together to Make a Difference for Children, NEPS
· Drumcondra English Profiles. G. Shiel & R. Murphy, ERC, 2000
· Commonsense Methods for Children with Special Needs, Peter Westwood, Routledge Falmer, 1997
· A range of assessment tests are listed on the SESS website www.sess.ie 
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